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The Cultural Arts Centre (CAC) and the Department of Music at Tumaini University Makumira
collaborated for a comprehensive project to improve the Tanzanian musical educational system
reflecting the local cultural context. The problems with the present-day state of music education
include a lack of teachers, resources, and opportunities. The five phases of this project include a
pilot music programme at a local government school, the Uraki Secondary School, mapping study
of traditional music in the area, field research to gather traditional music, formal and informal
educational opportunities for the youth, and developing music curriculum resources. After years of
continuous effort the results are many, showing that this project is an important step forward for the
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partnerships with other academic institutions, and ultimately advocate for changes in the national
curriculum of Tanzania.
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LleHTp KyAbTYpbl M MCKYCCTB npu YHuBepcutete TymanHn Makymupa
B TaH3aHMM — O pa3BMTUM MY3bIKaAbHOT0 06pa3oBaHMs

entp xyasrypsl U uckycctB (CAC) m My3bikanbHbIN (GakynbTeT YHUBepcuTeTa TymaiHu
Maxkymupa pa3paboTanu COBMECTHBIH KOMITJIEKCHBIA MPOEKT MO COBEPIICHCTBOBAHUIO CHCTEMBbI
MY3BIKQJIbHOTO 00pa3oBaHusi TaH3aHWUHW, OTPAXKAOIICH MECTHBIM KyJbTYPHBIM KOHTEKCT.
[TpoGnemMbl ¢ My3bIKalbHBIM OOpa30BaHHMEM BKIIIOYAIOT B ce0si HEXBATKY YUYWTENEH, PEeCypcoB
U BO3MOKHOCTeH. [IsTh 3TamoB 3TOro mpoekra MMEIOT MHJIOTHYIO MY3bIKaJIbHYIO IpOorpammy
B IIPABUTEILCTBEHHOM IIKOJIC, CPETHEH IIKOJIe YpaKku, KapTorpapuiecKkoe n3ydeHue TpaIuiinOHHON
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MY3BIKH B 3TOM paiioHe, oJIeBbIe UCCIeI0BaHuUs Il cOOpa TpaJAuIMOHHON MY3bIKH, (hOpMaIbHbIE
u HedopmanbHble 00pa3oBaTelbHbIE BO3MOXKHOCTHU JJIsI MOJOAESKH U pa3pabOTKy pecypcoB
MYy3bIKaJIbHOH yueOHOM nporpammsl. [locie MHOTHX JIeT HEMPEepbIBHBIX YCHIIMI ObUIN MOTYYEHbI
MHOT'OYHMCIIEHHBIE PE3YNbTaThl, CBUAETEIbCTBYIOLUIME O TOM, YTO MPOEKT SIBIAETCSA AJI CTPAHBI
Ba)XHBIM 11aroM Brepéa. [Ipoext pa3BuBaeTcs u, Kak oxxugaercs, OyeT pacpoCcTpaHEH Ha JpyTue
LIKOJIBI, CO3/1aCT NapTHEPCKKUE OTHOLIEHHS COTPYIHUUECTBA C PSAIOM aKaJEMUUECKUX YUPEKICHUN.
B xoHeuHoM utore, oH OyzeT criocoOCTBOBAaTh BHECEHUIO U3MEHEHHH B HALIMOHAJIBHYIO YUEOHYIO

nporpammy TaH3aHMH.

KiroueBbie ciioBa: pa3paboTka yuyeOHBIX MpOorpaMM, My3bIKallbHOE oOpa3oBaHue, TaH3aHUS,
TpaJuIIMOHHAs My3blka, YHUBepcUTeT Tymannu Makymupa.

INTRODUCTION
Music Education in Tanzania

Tanzania is at a junction where local
traditional culture and modern ideas from
outside meet. After World War I, the British
took over control of the “modern” schools
built on Western European education
system precepts previously established by
the Germans and missionary organisations
[24]. Today, these formal schools have
almost entirely replaced traditional village
education, except in some remote areas.
Government schools revised their school
curriculum in 1963, two years after
independence, but made no changes to the
British music curriculum that was already
in place [15, p. 512]. In that system music
was a compulsory subject in primary
school [16, p. 37]. In 1992 the curriculum
was revised and the number of subjects
was reduced from 13 to 7 and music was
removed [20, p. 67]. Today, music and
dance are not offered in the government
schools and in many private schools [6,
p. 9]. Traditional music is perceived by
many to be of little value and is inferior to
music from outside Tanzania [11, p. 11].

Uraki Secondary School

Today, the official government music
curriculum exists at the secondary school
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level as an optional subject and there is only
one government school in the whole country
that takes the national music examinations
[12]. That school, Uraki Secondary
School, has been the subject of a music
pilot programme initiated by the late Carol
Stubbs (2018), former lecturer from the
Department of Music at Tumaini University
Makumira (TUMa), in 2013. This study has
provided significant practical information
regarding the feasibility and challenges of
establishing a music programme in a school.
Uraki Secondary School was identified
as the initial school for this programme
for four main reasons. One, it is close to
Tumaini University Makumira, about one
kilometre from the university entrance. This
allows easy access not only for the TUMa
lecturers, but also for the music students to
participate in the teaching at Uraki as part
of their training, and for Uraki students to
attend special workshops and performances
at TUMa. Two, the selected school ranked
in the bottom 10% in national examination
results in every subject area'. If there could be
some success at this school it could provide
a positive model for the other schools.
Three, the school lacked in most
resources normally required for a good
teaching environment. The unconducive
classroom environment with broken
concrete floors, limited number of desks and
chairs for the students, missing windows,
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no electricity, no printed resources, and
no drinking water available would prevent
others from suggesting success was due to
abundant resources (which, unfortunately,
are lacking in most government schools in
Tanzania).

Figure 1. Uraki Secondary School
Classroom with the late Carol Stubbs

Figure 2. Uraki Secondary School classroom
for music with broken windows

Lastly, the self-esteem and motivation
level of the students at Uraki were low,
because they knew that very few students
passed the national examinations and had
any chance of going on for further education.
Students who do not pass the national exams
most often end up unemployed, working as
house girls/boys, getting pregnant, being
married off (arranged marriage), or work
only as casual day labourers [1; 5]. In short,
for these students, there was not much hope
for any kind of successful life by most
standards.

99

Tumaini University Makumira

In 2006-2016, Tumaini University
Makumira (TUMa) was the first and only
university to offer a Bachelor’s degree
in music. Over the past 13 years, TUMa
has produced 90 music graduates with
a primary emphasis in music education.
These graduates were required to take
intensive music education courses and to
undergo practical teaching training. The
music curriculum includes both African and
Western content. As an illustration, there
are three years of African music history and
African ensembles while there is one year of
European music history. In addition, there is
also a series of required courses in the music
history of North and South America, Asia
and the Middle East, American jazz, and
church music. All music students also take
Western music theory, choir (singing music
from all over the world), and introductions
to piano, guitar, recorder, trumpet, and drum
set. Other required courses include stage
production, audio and video production,
composition/arranging, and music business
courses.

The music department is unique not
only in terms of the programme offered,
but also the faculty make-up compared
to the other departments at TUMa and
the other universities in Tanzania. Over
the past 11 years there have been music
lecturers from America (6), Sweden (1),
German (3), Finland (5), and Malaysia (1)
working alongside Tanzanians to create a
collaborative faculty trying to bring the best
of cultures and ideas together.

In Tanzanian villages, traditional elders
would want to keep their music and culture
alive, but the current education system seems
to be working against them. The Cultural
Arts Centre (CAC) at TUMa, which was
initiated by the music department, started in
2014. It is specifically working to preserve
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and promote traditional music and dance in
Northern Tanzania.

Through this research, which includes
development of curriculums and outreach
programmes for the children and the
youth in Northern Tanzania, the CAC
and Department of Music at TUMa are
striving to make a positive contribution to
music, education, and traditional cultures
in Tanzania. This is educational research in
action, for the benefit of the students and the
local and international communities.

PROBLEM STATEMENT

At the foundational level there are two
basic and interconnected problems. One,
some traditional cultures in Tanzania are
lost permanently, and at an alarming rate [3;
4]. Two, students and youth are becoming
more and more disconnected from their
own traditional culture. The researchers
believe these may be due in part to the
current “modern” education process that
has replaced traditional village education
for the past several generations.

There are various factors affecting
the loss of traditional culture in Tanzania.
Many of these factors resemble those found
in other developing countries around the
world [21]:

1. Nearly all of the traditional music and
dance exist only in aural form. In Northern
Tanzania there is very little scholarly research
and documentation on the music and dance
of the three most populous ethnic groups,
namely the Maasai, Meru, and Chagga.
Although one can easily find pictures of the
Maasai in tourism brochures for Tanzania
(and Kenya), their music and dances often
appear as short random amateur videos on
YouTube or Facebook, void of basic and
useful academic research details [11].

2. The curriculum in Tanzania has
music as an optional subject. Primary and

secondary school students read stories,
poems, and proverbs about various
Tanzanian cultural concepts, but they rarely
participate in the activities that previously
surrounded the telling of those stories and
poems. Traditional music and dance are not
required and are not taught in government
schools. They are only offered by few private
schools and international schools [20].

3. The music curriculum in Tanzania
focuses primarily on Western music theory,
musical analysis, and listening skills following
the British system and terminology. There
are very few exam questions on Tanzanian
instruments and local artists. Instrument
playing or other practical skills are not
usually evaluated in the school exams'.

4. It is a challenge for school teachers to
find resources that would help them to teach
Tanzanian music and dances. A teacher
who wants to teach music in a government
secondary school has to rely purely on his
or her own experiences and intellect. There
was no available published resources on
Tanzanian dances and music (curriculum
materials that include traditional songs) for
the schools.

5. There are few qualified Tanzanian
teachers who have sufficient knowledge
and experience to teach traditional songs
and dances in schools. As of 2017, this
pioneering music degree programme at
TUMa has only existed 11 years, producing
a total of 61 music graduates in a country
that has a population of nearly 55 million.

6. There are few positive role models of
traditional music performers in the society.
Only a handful of traditional performers
earn a living with their skills in music
and dance. The popular music industry in
Tanzania emphasizes and promotes money,
sex, and power. Therefore, most parents do
not encourage their children to learn music.

7. Many people in the society view
music purely as a talent and that musicians
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should not expect any money for sharing
their talents. This makes it difficult for
music teachers, church musicians, and
music performers to earn a living. This is
discouraging for those who may have a
passion for music, and yet facing the reality
of needing money to survive.

AIM AND RESEARCH QUESTIONS

The Cultural Arts Centre at Tumaini
University Makumira aims to help preserve
and promote traditional dance and music in
Tanzania through active engagement with
surrounding schools and communities and
through the development of curriculum
resources that teach musical and societal
concepts using local traditional music.

Based on this aim, this project addresses
four research questions:

1. Given an opportunity to learn about
and participate in traditional music, will
school children or students choose to
become engaged in these activities?

2. If both traditional and Western music
are taught, will the students be able to learn
both local and Western music skills alike?

3. Given an opportunity to learn various
music and dance at their school, will the
students choose to remain more connected
to their traditional culture?

4. Given the generally poor academic
performance in all academic subjects, will
experiencing success in the music classroom
build self-esteem among these students?

It is hoped that ideas and templates
developed in this pilot programme can
be replicated and used in other schools
in Tanzania and even other developing
countries in Africa.

LITERATURE REVIEW

In the school setting, studying music
improves problem solving, memory and

verbal ability, language skills, and much
more [7; 14]. For the purpose of this
project by CAC, the problem with such a
study is that such studies were conducted
in American schools with generally good
infrastructure, teachers, instruments, and
teaching in the first language of the students.
These situations do not exist in Tanzanian
government schools.

Dr. Mitch Strumpf has written a number
of articles related to music education in
African contexts. Notable for this project
includes Music Education in Malawi
and Zimbabwe [17], which advocates for
programmes that include local cultural
music and development of resources for the
schools. His Different Approaches to Music
Education in East Africa: The Past 100
Years gives a good overview of the history
of music education in East Africa [18].
Unfortunately, in the final section on current
activities in Tanzania, only projects that the
author has personally participated are listed.

The Tanzanian national curriculum,
Music syllabus for secondary schools:
Form [-1V primarily emphasizes Western
European music theory concepts without in
Tanzania®. The curriculum designed for this
project has to follow the requirements set
forth in this publication in order for it to be
recognised by the government.

There is only one published general
music theory book in Swahili: Mwanafunzi
wa muziki (students of music). Despite the
recent publication date, it looked like it
was typeset with all hand-written musical
examples taped in crooked manner onto
the pages and the book was photocopied
poorly. It only covers Western music theory
concepts®.

In 2013, Music4One, a Korean NGO,
created music curriculum materials for
Tanzania. Their Flute Book 1 includes a few
traditional and popular Tanzanian songs in
addition to songs from other parts of Africa
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[2]. However, because the book does not
adhere to the national curriculum it cannot
be used for government schools. It can only
be considered for private schools that do
not take the national examinations. In fact,
these materials created are geared for those
learning Western instruments such as piano,
flute, and violin.

Dr. Kedmon Mapana, a Tanzanian lecturer
from the University of Dar es Salaam, wrote
his Ph.D. dissertation on the attitude of
music educators on the music curriculum
for Tanzanian schools [9]. He articulated
the background information related to some
current challenges in music education in
Tanzania. Unfortunately, this work was not
yet available when the pilot programme at
Uraki Secondary School and subsequent
research at TUMa were developed.

With no music teachers in government
schools and most private schools, there
have been few attempts to using traditional
Tanzanian songs in the education system.
Ukuti, ukuti is a colourfully illustrated book
of children’s songs with printed melodies and
a CD to help with performance aspects [8].
Even though it serves as a useful resource,
it was not designed to be used formally
with the national curriculum. A few other
collections of Tanzanian folk songs were
published abroad and in Tanzania, but they
are intended for church use only.

The music pilot programme experiences
at Uraki Secondary School spanning the past
three years have become the most useful
context-specific reference for the project
conducted by the Cultural Arts Centre.
As one of the schools in the bottom 10%
nationally, Uraki represented the antithesis
of the aforementioned study conducted with
the American schools. Both the qualitative
and quantitative information of this project
have served as valuable resources and
helped the researchers to determine how to
move forward.

METHODS AND SUMMARY
OF FINDINGS

The main methods wused included
case study, qualitative research, resource
development, and experimentation.

Phase I:
Uraki Pilot Programme in Music

Given the challenging circumstances
at Uraki Secondary School, when the case
study began in 2013, the initial baseline was
not surprising. The most vivid example was
in Mathematics, whereby 114 out of 119
students who took the national exams scored
less than 40% out of 100. Swahili was the
best with only 24 out of 119 students getting
less than 40%. Outside of music there
was only one student who scored above
80% in any single subject. Table 1 shows
the complete 2013 National Examination
Council of Tanzania (NECTA) results of
the Uraki Form II students, the initial target
group for this project.

Table 1. Uraki Secondary School 2013
National Examination Council of Tanzania
(NECTA) results

2013 Uraki Secondary School: FORM II S y of Results
£ g
z 2 = 5| 8 2 & "
£08 88 2 253§ 3
S| T 0| &| w| a| G| & = =
Subject Average (/100)| 30| 34| 27| 50/ 34| 19| 25| 29| 6.6/ 49
Subject Rank 328| 316| 309| 225| 238| 315| 297| 296/ 329 2
Out of overall Rank 355| 354| 355| 355| 355| 354| 355| 355/ 355 2
A (80-100) 0 0 0 0 1 0 0 0 0 2
B (60-79) 2| 5 6/ 26 100 1 6 5 1/ 9
C (40-59) 15| 30| 17| 69| 25/ 4| 14| 16| 4| 18
D (30-39) 34| 34| 17| 12| 25| 10/ 21| 23 4/ 11
F 68| 50/ 79| 12| 58| 104| 78| 75|110 3
Absent 6/ 6/ 6/ 6/ 6/ 6/ 6 6 6 9
Sum 125| 125| 125| 125| 125| 125| 125| 125| 125| 52

In January 2013, the late Carol Stubbs
started an optional music class for Form
IT students, generally aged 15 to 16. She
volunteered her time to teach for one hour
three times per week. Even though the
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students did not start with the Form I music
syllabus, they sat for the national music exam
in November. The results were very positive
for the music subject as compared to all the
other subjects. Since music was an optional
subject, there were only 43 students who sat
for the exams and two students scored above
80%. The 14 students who scored below 40%
were students who had not been attending
classes. The results for the academic years
of 2014 and 2015 were also very positive
for music compared to other subjects (see
NECTA results 2014 and 2015, Table 2
and 3). Unfortunately, in the past few years
the Ministry of Education no longer published
the rankings by subjects and by schools.

Table 2. Uraki Secondary School 2014

NECTA results
2014 Uraki Secondary School: FORM Il Summary of Results FTSEE
>
z -g = 5| 8 % &

4 s w = 2| 3 £ & s 2

S| 2| 8| 2| ® Z| 2| o E| 2

O| | 0| ¢| | | G| & 2| 2
A (80-100) 0o O O o0 4 o0 o0 O O 5
B+ (70-79) 4 4 0 o0 7/, 0 o0 O o0 7
B (60-69) 100 6 1 2/ 6 0 O 2 0 7
C(50-59) 15| 7, 4] 17| 13] 0 4| 4 2| 7
D (40-49) 12| 21| 11| 45| 14, 2| 3| 9 2/ 9
E (30-39) 32| 43| 17| 28| 35/ 11 7/ 29| 2, 3
F 26| 18| 66/ 7| 21| 86 85 55/ 93 O
Absent
Sum 99| 99| 99| 99| 100/ 99, 99| 99| 99 38

Table 3. Uraki Secondary School 2015

NECTA results
2015 Uraki Secondary School: FORM Il Summary of Results FTNA
£ z
al = a2
o 58 2 2 § ¢ % 5 g
s 2z 8 5| B B 2 2o B2
O| T 0| @| w| | ©| @ 2| 2
A (80-100) 2 o 1, O 7 0 1 PARN) 0
B+ (70-79) 4 1 3 14| 14 1 0| 13 0| 14
B (60-69) 13 5 6/ 21| 16 1 2| 13 1 18
C (50-59) 10, 12| 15 14| 12 2 2| 10, 2| 15
D (40-49) 16| 27, 15 6 7 6 6 4 1 5
E (30-39) 12| 16/ 10, 6/ 4| 28/ 18 14 3 1
F 4 0 11, O 1 23| 32 5| 54 1
Absent
Sum 61| 61| 61| 61 61| 61| 61| 61| 61 54

Traditional dance was added as an
extra activity during the final quarter of

the academic year and was made available
to any students who wanted to participate.
During the first rehearsal, a total of 160
students showed up, and this was many times
more than what was expected. This was in
fact contrasting to what was mentioned by
the school officials on how the students
were not interested in traditional music.
Traditional dance was then included as
part of the music teaching each year, with
TUMa music students serving as teachers.
By 2016 music was offered to Form -1V
as a class.

Phase II:
Initial Mapping of Traditional Groups,
Music and Dance

With initial grant funding from the
European Development Fund, the Cultural
Arts Centre (CAC) at Makumira started
its activities in early 2014 collaborating
with the Department of Music and several
local NGOs. The plan was to document and
preserve the traditional cultures in Northern
Tanzania through this field research
of traditional songs and dances. This
documentation would include audio and
video recordings of traditional ceremonies
in their original contexts and interviews with
village leaders and traditional musicians.

The geographic focus for this project
has been on the three primary ethnic groups
found in Northern Tanzania, namely the
Meru, Chagga, and Maasai. The region
boundaries are from the Kenya border in the
north to the Lake Manyara area in the south,
and the Maasai areas from the Ngorongoro
Crater in the west to the Pare Mountains in
the east (see Figure 3). This entire region
includes two famous mountains, MLt.
Kilimanjaro, where the Chagga are the
primary ethnic group, and Mt. Meru, where
the Meru people are prevalent. The Maasai
reside in all the other areas mentioned above
(see Figure 4).
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Figure 3. Map of the Cultural Arts Centre
mapping and research area in Northern
Tanzania (Google map)

Figure 4. Maasai dancing

A three-person team from CAC,
headed by Aliko Mwakanjuki, conducted a
preliminary mapping from July to September
0f2014 to determine how many groups were
still performing traditional music and what
music/dance have already been documented
[11]. Through numerous visits to the above-
mentioned areas the CAC research team
confirmed what was initially suspected. It
was discovered that both the Chagga and the
Meru have only two active traditional dance
groups. The Maasai, however, have retained
many of their traditional customs, costumes,
and ceremonies up to present time. Many
Maasai village settlers and family groups
have individuals who are knowledgeable
about their music and dances. The purpose

of this initial study was to identify groups
and to search for existing documentation
only. The study was helpful and yielded
many contacts that aided the following
phases of the project.

Phase IlI:
Field Research and Documentation

As of April 2016 the research team
has collected 795 video clips comprised
of various ceremonies, songs, dances,
and interviews. This is in addition to
materials that were previously collected by
others in Tanzania. This documentation is
foundational for the work of the Cultural
Arts Centre, both in terms of informing the
CAC dancers about performance practices
of their music, and for the development
of curriculum and educational resources
for use in schools. Following this initial
documentation, CAC has produced DVDs
of the field research to give back to the
village leaders who provided the music,
dance, and interviews.

The CAC team has met with the directors
from the International Library of African
Music, claiming to be the largest archive
of African music in the world. In addition,
CAC has visited Rhodes University in
Grahamstown, South Africa and the
Klaus Wachsman Archives at Makerere
University, Uganda to study and to learn
some of the best practices for this research
in Tanzania. CAC has created a database
with the field metadata and short 10-15
second excerpts from various ceremonies
and events of the Maasai, Meru, and Chagga
groups. Currently, access to the full videos is
available at the CAC facilities in Tanzania.

Phase 1V: Traditional Music and Dance
Activities for Youth
(Formal and Informal)

Formal trainings organised by CAC
included short courses in traditional dance
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and professional skills. Alliance Franco-
Tanzania Arusha assisted in conducting
these formal trainings with the addition of
local and international experts on various
topics. The result of the first two formal
dance trainings was the hiring of 15 full-
time dancers/musicians for CAC. After
some intensive training and numerous
performances (over 70 in the first year),
these dancers/musicians then became
the main teachers for subsequent dancer
trainings held in 2016 for Form IV leavers
(students who finished school, but did not
necessarily graduate).

In July 2015, the Cultural Arts Centre
began to promote traditional music in
schools through traditional music and
dance workshops and performances. This
has been accomplished through traditional
dance performances given by CAC dancers/
musicians at area government, private and
international schools. These performances
are offered free as part of CAC outreach into
the community. For many of the government
schools, it was the first time they have ever
had a live professional performance at their
schools.

Most of these performances took
place in an open area outside or under
some trees, which actually added to the
authenticity. When performing songs and
dances from local areas, students were
invited to participate and they tend to
participated in large numbers (see Figure
5 and 6). In addition, a number of CAC
dancers/musicians have led traditional
dance and drum workshops at various
schools to help them prepare for special
events such as graduation ceremonies.
School administrators have been extremely
cooperative and enthusiastic about these
opportunities for their students and schools.
Almost all of these schools have requested
additional performances and workshops
from CAC. As of June 2019, CAC has given

a total of 69 school performances and multi-
session traditional dance workshops.

Most of these performances have taken
place in an open area outside or under trees,
which actually added to the authenticity.
When performing songs and dances from
local areas students were invited to participate
and they participated in large numbers (see
Figure 5 and 6). In addition, a number of
CAC dancers/musicians have led traditional
dance and drum workshops at various schools
to help them prepare for special events such
as graduation. School administrators have
been extremely cooperative and enthusiastic
about these options and possibilities for
their students and schools. Almost all of
these schools have requested additional
performances and workshops from CAC.
As of June 2019, CAC has given a total of
69 school performances and multi-session
traditional dance workshops.

Figure 5. Cultural Arts Centre
performance at Makumira Primary
School under the trees

Figure 6. Cultural Arts Centre
at Makumira Secondary School
with students joining in a local dance
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Another aspect of the school outreach
was the organizing of a school traditional
dance competition in January 2016. Eight
nearby schools were selected to participate
in this competition. The CAC dancers/
musicians went to each of these schools for
three weeks prior to the competition to help
the students prepare and practise for the
competition. The site of the competition was
the new one-thousand-seat multi-purpose
hall at TUMa, in which CAC had contributed
by building a large dance stage in addition
to professional sound, light, and projection
systems along with some extensive acoustic
work to ensure an excellent performance
facility. On the day of the competition, the
CAC research team documented the entire
day’s activities. DVDs of all the schools’
performances along with some interviews
were given to each school. For nearly all of
the contestants it was their first time to be
on a real stage, and to perform for a large
audience. The level of performance was
higher than expected, due primarily to the
work of the CAC dancers/musicians with
each school (see Figure 7 and 8).

Figure 7. Cultural Arts Centre dance
competition for schools in January 2016

Furthermore, CAC has given various
community performances as part of its
outreach. Performances have included
welcoming all five East African Presidents,
either at the airport or upon arrival for
East African Community activities. CAC

Figure 8. Cultural Arts Centre dance
competition audience

has also given performances at the annual
Uhuru (freedom) Torch celebrations,
various tourism fairs, and other government
and festival events. Many young people
have had the opportunities to attend these
activities and witness traditional music and
dance performed at a high level.

Phase V:
Developing Curriculum Resources

Based on the various experiences and
outcomes gathered from the Uraki pilot
programme, the goal of this phase was
to develop local resources for secondary
schools that support the Tanzanian national
music curriculum while reflecting the
community culture.

From all the songs and dances gathered
from the three primary ethnic groups
documented by CAC, the research team
selected 60 songs to be used for developing
music curriculum resources. Songs were
selected mainly based on their message
content, such as respecting elders, helping
the community, HIV/AIDS prevention,
while some songs were selected due to their
usefulness in teaching musical concepts
required by the national curriculum. Some
of the songs have already been transcribed
into Western music notation.

In all government schools in Tanzania,
primary school education is conducted
in Swahili while English is the required
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Figure 9. Sample of CAC music curriculum developed

language of instruction for all secondary
schools in Tanzania. Elders from the
various ethnic groups were consulted for the
context of the songs, the original words in
the vernacular language, and the translation
into Swahili. The research team, assisted by
local consultants, then provided an English
translation and developed lesson plans
and concepts based on each song. CAC
has developed an initial music curriculum
resource template and is currently at the
evaluation stage (see Figure 9).

ANALYSIS OF FINDINGS
AND DISCUSSION

There have been many expected results
and other results that were different than
expected. Analysis and discussion will
follow the five phases of the project for
more clarity.

Phase I:
Uraki Pilot Programme in Music

The sample of students having music
as an examinable subject greatly exceeded
expectations, and when the option for
traditional music was added in, the

response from students was even greater.
This demonstrated a strong evidence that
youths were still interested in traditional
culture, despite not having the access
to quality presentations on their own
traditional culture within the government
school system.

Students enrolled in the Uraki music
classes for the first two years since the
beginning of the programme have achieved
a promising level in their traditional and
Western music skills. Some of these
Uraki graduates with music background
have applied to enrol in the Certificate of
Music programme at Tumaini University
Makumira. This is a significant progress.

There are other exciting examples of
success within this study. In 2015, several
students did very well in their music exams,
but failed all the other subjects, which
prevented them from being able to continue
their formal education. Nevertheless, these
students were given an opportunity to
assist in teaching current students music.
With a passion for Western music, they
have continued to learn informally through
YouTube videos, printing out free sheet
music and practising on their own.
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Prior to the establishment of the music
subject at Uraki Secondary School, the
students who failed in every subject were
considered unintelligent and hopeless by
their teachers. However, the fact that they
could score “A” in music (but failed in all
other subjects) shows that they could do
well in a subject with proper training and
effective teaching. Indeed, the time allotted
for the music subject was less than all the
other school subjects. This experiment also
highlights the problems with the teachers in
schools who may not understand the different
ways students can learn. They often read
from their notebooks and have the students
copy and memorising for exams. The poor
exam results show that this traditional way
of teaching does not lead to understanding,
comprehension, and true learning.

Music education is making a real and
positive impact in the livelihood of students
at the Uraki Secondary School, not just
from the academic terms, but also to allow
them to experience a boost in their morale
and self-esteem in at least one part of their
lives.

Phase Il:
Initial Mapping of Traditional Groups,
Music and Dance

The initial mapping confirmed what was
suspected from the beginning. Most ethnic
groups, including the Chagga and Meru, did
not actively participate in traditional dance
and music. The Maasai have retained more
of their traditional music and culture. These
were clearly visible in villages and even
cities in Tanzania. Ceremonies were still
abound and many Maasai participate in the
various music and cultural activities.

The obvious limitation for this research
1s that if people do not remember their
music and dances (because they are not
using them in their lives) then conducting
this meaningful research is quite difficult.

The researchers are certain that much music
and dance are lost permanently, especially
from the Meru and Chagga peoples. This is
unfortunate and highlighting the importance
of documenting what little traditional music
and dance that are still remaining.

Phase Ill:
Field Research and Documentation

Even though the research team has
successfully accumulated hundreds of hours
of video documentation of traditional events
to date, there have been various challenges.
First, the need of notification that events
are happening. Second, was developing an
understanding with the various communities
that this documentation is for the benefit
of the community and the country and not
for the personal profit of researchers or
documenters. And third would be the issue
of authenticity.

From the beginning, CAC has tried to
ensure the authenticity by appointing only
Tanzanians to run the actual field research,
which included two Maasai doing field
resecarch in the Maasai land, where the
largest amount of information remains. One
advantage of this autoethnographic study is
that these Maasai team members understand
their own heritage well and are accepted by
the Maasai community. It should also be
noted that all CAC team members hold at
least a Bachelor’s degree.

Another issue related to authenticity
is documenting in the original context
as much as possible. This means finding
ceremonies and documenting them, rather
than going to a village and asking people
to perform music that is used at a certain
ceremony. The latter is much easier to
organise, but CAC feels that the act of
finding ceremonies and documenting them
is far more authentic. The challenge comes
in getting good communication to find out
when various ceremonies are taking place.
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The final issue related to authenticity is
payment for information. It is relatively easy
to find people who are willing to sing and/or
dance when payment is offered, but then the
researchers questioned whether they were
getting authentic songs and dances when
they did that. During the process of the initial
mapping, it became evident that some of the
existing documentation for the target area
was not authentic. For example, Chagga
musicians playing an American swing tune
on home-made metal guitar and singing
in the Chagga language is not authentic
Chagga music, even though it is performed
by the Chagga. From the CAC policy, it will
not honour any payment for the initial data
collection, but instead, offering the groups
an opportunity to perform subsequently at
the university with a payment. For the most
part this has worked well in the field work.

Phase 1V: Traditional Music and Dance
Activities for Youth
(Formal and Informal)

The importance of the school outreach
programmes (informal education) cannot
be over emphasised. For instance, when the
students watch a CAC performance, they
often get excited about their own music
and dance. When they were asked before
a performance if their traditional culture
is important or not, most would say, “no,”
but when they were asked after witnessing
a proper traditional performance, most
of them said “yes.” This result has been
consistent in the government, private, and
international schools. The attitude about the
importance of traditions and culture must
first happen with the younger generation in
order to create a long-term change.

CAC realised even more now that
practical music and dance activities are
essential to any music programme in the
Tanzanian schools. The team is further
convinced that music activities must start

earlier than the secondary school for a long-
term change and success to be achieved.
Most attitudes and interests were cultivated
at the younger age and if a lasting outcome
is desired then music and dance must be part
of the curriculum in the primary schools in
Tanzania. Eventhough the inclusion of music
in primary schools in Tanzania is outside
the scope of the current CAC project, this
project creates an important understanding.
By looking at some of the successful
achievements of international schools in the
Arusha area, it is believed that Tanzanian
students can be high achievers when given
the right access to good teachers, resources,
and opportunities.

CAC has discovered that school officials
and non-music teachers are just as excited
by the opportunities presented through
music activities in their schools. As stated
in the findings, every school that CAC has
presented performances and workshops
have requested for more opportunities.
Schools that CAC has yet visited are asking
for opportunities as well. The challenge
is not so much on the desire from the
youth or school officials, but the access
to opportunities, resources, and qualified
teachers.

Phase V:
Developing Curriculum Resources

This aspect of the project is still in the
refining stage. Results drawn from the first
few months of'the initial feedback on the first
curriculum resources developed will result
in a final format to be applied consistently
for the development of upcoming resources.
The initial feedback demonstrated that
teachers found the content and background
information to be helpful, and they wanted
more! CAC is concerned about the quality
of the materials produced during the output
and giving as much authentic information
and context as possible. Once additional
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resources are available, the pilot programme
can be expanded to other schools.

CONCLUSION
AND RECOMMENDATIONS

The original research questions were all
addressed in this research:

1. Given an opportunity to learn about
and participate in traditional music,
will school children or students choose
to become engaged in these activities?
This is solidly proved through the formal
and informal activities offered. Students
eagerly chose to become engaged in these
activities.

2. If both traditional and Western music
are taught, will the students be able to learn
both local and Western music skills alike?
The results showed that this is possible,
even though only the Western music skills
are formally assessed in the national music
examinations. Informal assessments are
being developed to assess the traditional
music skills. Despite the fact that most
students tend to excel at either one or the
other (either Western music or traditional
music), students who worked on both have
found success in both.

3. Given an opportunity to learn various
music and dance at their school, will the
students choose to remain more connected
to their traditional culture? This research
question has been harder to ascertain due
to the traditional culture activities taking
place not within the school compounds
and school learning hours and days, but the
students involved in music in the schools
have voluntarily chosen to participate and
connect with some traditional cultural
events. Perhaps it was most notable that
the school students voluntarily attended
CAC regular weekly performances (given
twice per week), considering the fact that
some of these students had to walk several

kilometres to the CAC site. It is also worth
pointing out that in the last one-month
training offered by CAC for secondary
school students, the majority was from the
Uraki Secondary School. The number of
students wishing to participate exceeded
the number of slots available (30). Students
who were not selected have continued to
visit CAC and often asked when the next
opportunity was.

4. Given the generally poor academic
performance in all academic subjects, will
experiencing success in the music classroom
build self-esteem among these students?
There are a number of students who would
have failed Form II completely and ended
their education, except that their higher
music scores allowed them to continue.
This is quite significant. In addition, some
music students failed every other course
examination and were not successful in
graduating or continuing in their formal
schooling. Without seeing success in
music, these students would have simply
been labelled as incompetent or lazy, but
their good success in music showed them
something different. It is interesting to note
that some of the stronger music students
who failed all of their other subjects are
now assisting the lead teacher, Emmanuel
Ndale, in teaching music at Uraki Secondary
School. These students are highly motivated
and genuinely helping. Their self-esteem
has not been destroyed despite the fact that
they had failed all their courses except for
music.

The results gathered from the four
research questions demonstrate how CAC
has brought a dramatic positive impact to
school students from the first year of its
involvement with the pilot programme at
the Uraki Secondary School to present. The
researchers believe that through refinement,
CAC will be successful in engaging youth to
get involved in preserving their culture and
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slowing down the cultural loss in Northern
Tanzania.

Recommendations from the researchers
include:

1. CAC and the Music Department
at Tumaini University Makumira should
continue their collaboration to develop
resources and expand the teaching of music
to other schools as quickly as possible. These
resources should include both traditional
and Western music contextualised for
Tanzania.

2. CAC should continue to engage
school students through informal and formal
music education opportunities as much as
possible.

3. Once more resources are available
for both curriculum and finances, this
pilot programme should be expanded to
other nearby schools to help refine their
programmes, to provide more practical
teaching experiences for university music
students, and, of course, to provide more
opportunities for school students to benefit
from music education.

4. CAC and the Music Department
need to engage with educators from other
academic institutions in Tanzania, especially
the University of Dar es Salaam, and music
schools, notably Music Mayday (Dar es
Salaam), Dhow Countries Music Academy
(Zanzibar), Kilima Music (Arusha), and
Umoja Music School (Arusha) to foster
more cooperative efforts and ideas in
making tangible and positive changes in the
national music curriculum in Tanzania.

5. Together with the above named
organizations, government officials and
ministries need to be engaged in this bigger
picture for solution in preserving the rich
culture of Tanzania.
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